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Preface 

Portfolios should tell a story. That is something report cards can’t. Getting 
to story telling (and the mindset that a picture can tell a thousand words) 
isn’t always easy, but it is worth it on the road to personalized learning 
journeys.  

And as a believer of a guided gradual release of responsibility along with 
Design Thinking - I hope we can personalize what these learning journeys 
look like. They don’t have to look the same … though they may start out 
looking similar.  

Empathize (can we understand why communicating student learning is 
more important than reporting student scores based on tasks and tests? 
How this feels for the learner, the teacher, the family…) 

Define (what does personalized learning and archiving learning through 
eportfolios mean… what does it look like?) 

Ideate (does personalized learning have to look the same for all learners? 
does archiving student examples have to look the same from year to year? 
do learners need to all have the same samples archived as each other? will 
students be motivated without grades?) 

Prototype (knowing that we will make mistakes along the way…how do 
we try out things like: descriptive feedback? eportfolios? personalizing 
learning based on needs rather than age….?) 

Test (not with multiple choice questions, but testing what works for the 
learners as well as the teacher to create a personalized journey…transition 
away from  Xs and %s with descriptive feedback) 
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And then make use of formative descriptive feedback loops along the 
journey to see what needs to be edited, altered, added, deleted in order 
to make it work for the individual.  

Why This Book? 

I hope that this book gives a variety of entry points for people who are 
interested in shifting their practice and communicating student learning in 
an ongoing manner making use of eportfolios. I also know that this 
practice has helped me better differentiate and personalize the learning 
process and make the “day in the classroom" become a better fit for the 
unique needs of each learner. I hope that this book gives people a way to 
visualize how to start their own shift in practice and make effective use of 
eportfolioing student learning. 

There are some mindshifts that are needed though:  

- not everyone needs to do the same amount/type of work 
- we collect information on student learning based on learning outcome 

rather than task 
- learning can be communicated in an ongoing manner better than a 

couple of times a year 
- when students are better connected to their learning and the 

assessment process, they are better engaged in their learning journey 
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Likewise I am trying to fill the discussion with experiences that I went 
through on my own evolution to making use of eportfolios and further 
personalizing the learning journey. To help, I have tried to sort some of the 
key shifts in practice into four “Entry Points” -  

Entry Point One: where I more or less “started out" - a little bit 
traditional… 

Entry Point Two: where I made my first “stretch" and changed what I was 
doing to better meet the needs and match 

Entry Point Three: where I made some of my best changes to practice that 
helped focus the teaching and assessment even more so on the learner in 
a more personalized manner 

Entry Point Four: where I am pushing myself now - and where I think 
education should be moving to….maybe…! 
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Discussion One - Faster Horse (expanded)                                         page 7 

Discussion Two - In Utero (history) this isn’t anything new                 page 
10 

Discussion Three - The devolution of the checkmark & percentage page 16 
entry point one - numbers and letters and confusion 
entry point two - shifting away and using standards (and 1-4) 
entry point three - Descriptive feedbook 
entry point four - I may be wrong, but what if I am right? 

Discussion Four: Descriptive Feedback Specific (examples)             page 22 
entry point one: good work 
entry point two: performance standard/rubric linked to artifact 
entry point three: two stars and a wish 
entry point four: just keep talking/videoing/noting 

Discussion Five  - Teacher Work (start with LOs at the top of your   page 29 
grade book) 
gradebook: entry point one - tasks vs outcomes 
entry point two - outcomes vs big questions 
entry point three - communicating about Big Questions/Curricular 
Organizers 
entry point four - where we are going, we don’t need grade books 

Discussion Six - Descriptive Feedback Loops                                   page 35 
The importance of ongoing descriptive feedback loops 
entry point one: traditionalist 
entry point two: first steps 
entry point three: engaging learning 
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entry point four: might be too much - I might be wrong 

Discussion Seven: Why/What Type of portfolio?                               page 42 
entry point one: evertyhgin (yep - I spelled it that way) 
entry point two: curating success (competencies vs highlights) 
entry point three: highlights and add-ins (progression vs growth) 
entry point four: reflective and ongoing 

Discussion Eight: Learner Profiles ( a Rosetta Stone of sorts)            page 54 
and what should be communicated via eportfolios 

Discussion Nine: Personalized? Individualized?                                page 64 
- How Design Thinking and GeniusHour made learning a 24/7 event - and 
why we no longer need to compare students to each other, but to 
standards… 

Discussion Ten: What ifs….                                                               page 68  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Discussion 1: I Don’t Want A Faster Horse 

It was at the ending of a school year that had led me to BCPVPA/UBCs 
ShortCourse and at the same time, to read a variety of books, tweets and 
thinkings. Through these readings, I first acknowledged that I had finally 
“moved past” my previous looks for a ‘better report card’. Henry Ford is 
noted for saying, “if I asked people what they wanted, they’d ask for a 
faster horse.” Steve Jobs is noted for saying “people don’t know what 
they want until you show it to them.” I knew that my work on improving 
report cards would never be enough - something different (and 
differentiated) was needed. 

The summer came to a close with me sharing out my schools' experience 
shifting to eportfolios at an edcamp at a Principal/Vice Principal summer 
session. There I got to reflect that after a decade-and-a-half of “tweaking” 
report cards to make them better, I have come to the realization 
(rationalization?) that report cards are good at doing what they do: report 
student achievement. I (and others) tried to force the 100+ year old report 
card to do something it wasn’t designed to do: communicate learning. 

But….What about the pride that students take in getting letter grades? I 
know too well how too often letter grades are too heavily influenced by 
behaviour and task completion and sought for an extrinsic reward, often 
money for letter grades on report cards. Neither of which really measure or 
show how much learning has been done. 

But…how will students get into university? Already I know that alumni 
(such as myself) of UBC have been contacted to help with a methodology 
used by other universities such as MIT & Harvard: looking at the entire 
body of learning of candidates to help determine if they are a good fit for 
university learning. 
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But….%s? Which are often based on imprecise measurements including 
homework (raise your hand if you ever copied or were copied off of) and 
unit/chapter tests (how many are norm referenced, analyzed, etc?) not to 
forget how attendance and ‘lates’ play a role (but shouldn’t) let alone 
behavioural influences. 

When questioned by a colleague about ‘liking to see how their child 
“measures up” to others in the class’ I was able to share out my belief that 
a “B” or 77% does not (can not) communicate specific strengths & areas 
for growth for the learner. Also, we try not to ‘compare students to each 
other’ but rather focus on showing student samples compared to 
provincial learning standards exemplars which communicate specifically on 
what ‘typical’ grade learners should be doing. 

The closest I ever got to “repurposing” report cards was my final year as a 
full-time classroom teacher (just accepted my first VP assignment) where I 
used a report card template our school was proud of, but I put photos of 
student work instead of subject feedback in the comment boxes. My 
principal (a positive disruptor in his own right) said “we” (district) weren’t 
quite ready yet. Six years later, the eportfolios my school community are 
using do so much more than just ‘show students work’; they reach the goal 
of “communicating student learning”. 

But….accountability? I feel our ‘feet are closer to the fire’ because samples 
of student work has to be archived and shared. It’s not about ‘bonus 
marks’ or ‘doing more work for extra credit’ it is about the learning that has 
been done. It also enables better communication: as one parent said after 
seeing her son play guitar, ‘he plays so much better at home’ and the 
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challenge was issued: record him at home and we will add that to the 
archive to show what he is able to do. 
But…more work? I won’t say it’s less work than report cards, but it is 
spread out throughout the week (throughout each day) instead of an 
artificially created “due date for learning” and options (such as the app our 
school community is using: freshgrade) enable easy archiving with a variety 
of feedback methodologies, including/especially descriptive feedback. 

A better report card? I know there are still teams working on them, but I 
have learned to accept report cards as devices that worked well for what 
they were designed for, but schooling and learning today is so very 
different from then. It is easy to get caught up in the ‘game of school’ but 
strategies such as “descriptive feedback instead of marks/letters/
checkmarks/etc” and “communication tools” such as eportfolios enable 
the focus to be on learning (not scoring). But I also know that I didn’t know 
that I wanted eportfolios (liked real portfolios but didn’t love them) until I 
saw them in use by teachers, parents and students. I finally knew what it 
was that I wanted! It wasn’t a faster horse/better report card despite my 
searching for one. 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Discussion Two: in utero - this is not something new 

The quest for “a better report card” started before I was even born. I joke 
that I am tainted because my dad didn’t read storybooks to my mom's 
belly or to me at bedtime, but instead read the articles that he was 
exploring during his Masters. Articles about why grades don’t work in the 
way people want them to (as a motivator) and how report cards never ever 
tell the whole story of a learner's journey.  

I suspect this because when I found my fathers journal a few years ago, it 
was full of articles with such glorious titles: 

“The Farce Called ‘Grading’” - by A.E. Lean that points out that ‘doubtless 
the most tyrannical and indefensible [practice] is our insistence on 
attempting to evaluate students' performance through a system of grades 
or ‘marks'” - taking an “exact subject where things are either right or 
wrong" and having expert teachers mark an identical copy of work and get 
scores ranging from the 90s down to the … 40s…. and the shift to letter 
grades has not solved the problem; just reduced the number of 
categories. To say nothing about the mythos of speaking about “giving a 
grade" - do we give the desk a height?  the typewriter a weight? Does 
spring break “deserve” a temperature of 72F?   
“We have had this asinine practice of grading in schools for so long 
that we unconsciously assume it to be necessary to the learning 
process, but this is a manifestly false assumption” Next to this 
underlined statement my dad's notes: "Report card purpose?" 

That being said, the final section had two parts: a side note * As William 
Clark Trow observes, “Marks. . . deserve to be abolished. Anyone who has 
not lived his life in the ivory tower, however, knows that trying to abolish 
them would be like trying to abolish money."  Fortunately….even cash is 
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being changed!  The other part was a problem “illustrative of the 
pathology endemic to the practice of grading" where a small midwestern 
town in which the editor of the local newspaper regularly printed on the 
front pages of weekly paper the complete names and marks of all the 
children in the town's schools each times report cards were issued.  

“Report Cards and Parents" by Mary C. Austin opened by stating, “School 
report cards can be, and too often are, ambiguous and untrustworthy to a 
degree wholly unsuspected by parents" The earliest report cards were 
“developed as the school’s major means of informing the pupil and his 
[sic] parents of the learner's progress."  She points out that they were 
concise documents which used numbers or letters to rate the childs 
achievements in different subject areas. The learner was overlooked 
except as their behaviour and personality were reflected in the ambiguous 
category of “deportment”. Again, highlighted by my father's pen, “in the 
hands of well-meaning parents, reports could become lethal weapons to 
be used for bribery, cajolery, and to promote competition among children. 
Unfortunately, too, parents often withdrew love and reassurance from 
children whose grades were low. Cheating and cramming were inevitable 
byproducts of these situations."   Even back in 1965,  Mary knew, 
“Undoubtably, the most effective type of report to parents is the informal 
one given each day by the youngsters themselves. A common question in 
many households is ‘What did you do in school today?’ Too frequently the 
reply is ‘Nothing’. But this need not be the case if teachers will take time 
to discuss and evaluate each days activities with their pupils. My bias is 
how eportfolio’s can provide a view into the daily experience of learners 
(though I will argue that we need to be mindful of how often things are 
posted into efolios… 

“Can We Stop the Merry-Go-Round of Grades?”, by Bea Bates ponders 
“Are grades really necessary: to motivate learning; to cull underachievers 
from classes in high school for which they are not academically qualified; 
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to prepare students for the competitive world in which they will live; for 
admission to a university or college?" After all, if grades are the goal of the 
student, they will act (or react) to reach that goal - doing what the teacher 
wants….or fail.  

“Report cards…Who needs them?" by Judith Eddinger made a neat 
summation of her findings when students were "accustomed to working in 
a relaxed atmosphere, learning for the sake of learning, looking up 
answers in reliable sources - not memorizing, not preparing for tests, not 
cramming, not worrying, not tense, not working for that almighty grade. 
They wanted the right answer not to get a good mark on a test, but to 
make sure they had learned something." And this made her own “no 
report card" experience worthwhile… 

Yet while the quest for a better report card has been long sought after, 
there have been many barriers: finding a common framework such as letter 
grades seems to make sense, but there are so many different 
understandings of what grades - and even percentages - depending on 
who you ask. And even more confusing is trying to determine what those 
percentages even mean - 50% an acceptable pass? If not, why not make it 
60...or 70.... or does it depend on the subject areas - does it matter if your 
surgeon got 75% on their final test....what if it was multiple choice....what if 
it was a cutting practical...how would a patient even know? Which 75% of 
what they “need to know” do they know? Too often the percentages used 
by people who defend them by saying they are quite precise, don’t often 
have a remedy to deal with the “missing knowledge” to get to 100% 
because too often the focus is on the tasks that were completed over the 
knowledge that was learned.  
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Concerns about grade reliability are nothing new. Recently I have 
referenced “C+ is the new F” in grade inflations – where anything less than 
a B requires an intervention…..by some.  

There are also valid questions if tasks = learning. And which learning 
outcomes should the grades represent? 
 
My dads journal had an interesting quote:  

 

This led me to find the actual book online: http://
iwcenglish1.typepad.com/Documents/Holt_How_Children_Fail.pdf 
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Looking at the low 
grades, I feel angry 
and disgusted with 
myself for having given 
these tests. The good 
students need need 
them; the poor 
students, during this 
month or more of 
preparation and review, 
had most of whatever 
confidence and 
common sense they 
had picked up during 
the year knocked right 
out of them. Looking at 
Monica today, on the 
edge of tears, unable 
to bring herself even to 
try most of the 
problems, I felt I had 
literally done her an 
injury.



Almost half a century later ….. It’s “report card” time….and as an educator 
I struggle with my own kid's documents. Celebrating the successes that 
are different for each: my general anxiety son now has enough “stuff 
complete” that he can have numbers that represent his …..learning? My 
oldest girl wondering if the report will show the 115% she (theoretically 
since how can achievement be more than 100%) has in a class? And my 
youngest who still wonders ‘what her teacher will given her’? 

As I scanned the book I found it interesting that towards the end the 
author suggests a model of personalized learning similar to geniushour 
and passion projects – but not “one curriculum for all”…sounding more 
and more along the lines of the value of… personalized learning.  

While at the same time, being aware of concerns as shared on twitter by 
Ted Fujimoto that “No teacher can “personalize” instruction if they don’t 
have a deep enough relationship with a student to know what is really 
going on with them personally and academically to trigger their curiosity 
and light their intrinsic motivation fire to excellence." Personalizing 
learning definitely needs relationships as well as mindsets that support 
ideations like genius hour and project based learning…and tools like 
eportfolios. 

This is not to say that I have only been influenced by educators from a 
century ago - some of the current books and writers that also influence me 
include: 

Ken O’Connor whose books: A Repair Kit for Grading: 15 Fixes for Broken 
Grades and How To Grade For Learning have influenced and encouraged 
my practice for over a decade. 

Myron Dueck whose Grading Smarter Not Harder came along at a great 
time as I was pushing more into the use of eportfolios 
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Caren Cameron and Kathleen Gregory who inspired me when they first 
came to visit the district I was working in as I first stopped using check 
marks, Xs and did what their book encourages: Rethinking Letter Grades 

And the district I am currently with is using the works of: 
Anne Davies, Sandra Herbst, Beth Parrott Reynolds and Brenda 
Augusta in our own evolution to using eportfolios:  
Knowing What Counts - Collecting Evidence and Portfolios: Engaging 
Students in Pedagogical Documentation & Leading the Way to 
Assessment For Learning: A Practical Guide 

And so much is owed to “the black box" article that really hits home the 
importance of Assessment FOR Learning: Paul Black and Dylan Wiliam 
Inside the Black Box: Raising Standards Through Classroom Assessment  

What is AFL 
1. Clear learning intentions. Verbal is minimal, written on board (a few 
friends and I used a dart board image) as a reminder.  
2. Provide examples of a range of work (great that we have BC 
Performance Standards that include a range of exemplars for many 
subjects (not project based exemplars but…)  
3. Questions. Good deep questions – both to AND FROM learners. (This 
has led me towards elements and strategies like Geniushour and Self 
Organized Learning Environments) 
4. Timely descriptive feedback (this is what led me towards what we now 
see as eportfolios) 
5. Peer and self feedback (I found great value using document cameras 
and later iPads to show & share authentic student work to provide 
immediate feedback for areas for improvement and things to celebrate) 
6. Practice and reflection. (Practice needs to be meaningful – more than 
just a compliance activity – and taking time to reflect on what has been 
done has inspired my ongoing “days-of-learning blog” 
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Discussion Three -  The devolution of the checkmark & percentage 

I will freely admit that the more I read and think, the more that: 
- grades confuse me 
- percentages scare me 
- I had to admit that “schooling" has changed as we no longer need to 

report on student achievement based on common tasks, but can do the 
more appropriate appraisal of communicating student learning. 

Grades are the symbols of failure - even “good scores" indicate that things 
were missed (either misunderstood or not learned) - as I will tease my own 
children who do well at the “game of school" - 97 is good, but what is the 
3% you don’t know? In other words, is the goal to have students know 
everything? or some things? And this leads to a more recent self-imposed 
question - what score is truly a “fai|" - why do we say 50%? 

Grades produce anxiety in students - it used to be because of a feared 
physical consequence (a promised whipping ‘once upon a time ago'  - 
"Why Grades" ) and continues with mental anguish where sometimes a C+ 
has become the new “F" with parents wanting intervention support either 
through the school or via extra tutoring at home. The focus is not on what 
has been learned, but why their learning hasn’t been “good enough" with 
the focus on the quantification of scores rather than the quality of learning. 
I often comment that the easiest way to avoid hard conversations is to use 
“Bs and 3s" on report cards - especially as I have had report cards with all 
3s linked to learning outcomes, but subject headings receiving As, Bs and 
C+s…. and had this confirmed as being discussed (prior to my arrival in 
the district) in an assessment meeting as being “okay" as long as the 
justification can later be explained by the teacher….my question: why wait 
to describe the reasoning, why not have it included in the report…oh wait, 
there wasn’t enough space… 
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Grades have also been an issue for athletes and musicians dropping out  
of programs because of grade levels. I even got mad at a colleague who 
kept a student-athlete away from a practice time to complete a task and 
asked if it would be okay for me to pull him out of their class because they 
didn’t do enough skill progression during one of my practices? Keep them 
separate - and let students do those things that help them get to and 
through school. 

So I got involved in helping with the creation of report card templates. 
Partly because I could handle the “techy" part of creating documents that 
staff could use, but also because my mind was getting itchy with some of 
the components we wanted added into our reporting methodology.  
Things started to get really interesting with me asking my principals to 
attach pictures to my comment areas on a report card because “a picture 
is worth a thousand words…”  
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My early thoughts were “a great direction” as my principal at the time also 
said, but he admitted he didn’t think that “we” (mainly the school district) 
were ready to go this direction....yet! Then something interesting 
happened: one fall I had four people get in touch with me from four parts 
of the province saying that knowing what I was thinking in terms of 
assessment, they were all saying they had seen a new online/app product 
that I might want to take a look at as a way to archive learning in a way 
that was different than traditional report cards….an online portfolio! 

 So this barrage of phone calls all pointing me in the direction of an online 
eportfolio host was perfect timing! Freshgrade was introduced to me. An 
online portfolio that would be able to archive examples of student learning 
and allow ongoing descriptive feedback based on that work.  

I had started “documenting learning” using PowerPoint and KeyNote 
programs. A way for students to choose what to share at Student Led 
Conferences.  Some parents didn’t fully believe that the students (grade 
four at the time) had created their folios on their own - and I was happy to 
share that they had indeed worked independently (albeit with some 
guidelines) that needed to be shared. 

But this process took time.  We had to take a photo, import it, scale it and 
then add some reflections....one at a time.  Freshgrade allowed me to still 
document all the things I wanted: PDFs, videos, audios, writing, games, 
etc “as needed”and “as done” - both enabling elements of differentiation: 
not all work has to look the same! Or be done at the same time! 
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It also allowed me and my class at the time to start talking about “different 
ways" to show what they did on the report card. Here I was doing what 
many have tried… to have report cards do what they are not meant to do: 
communicate student learning. This led us to trying to replicate what we 
were doing in our Student Led Conferences and try to place them into a 
report card template. But there were worries that “we” weren’t ready yet - 
the technology did not make this easy for all users. My principal liked it…I 
liked it…the parents and students did too. And it got me thinking that this 
may be a thin edge to the wedge of communicating student learning in a 
visual, engaging, meaningful manner using artifacts of authentic student 
learning. After all, it is a significant shift to move away from a symbol/
number next to a learning outcome to note that it has been covered 
towards holding a sample of student work up and indicating what the 
student has done well on and what they should work on next. 
Personalizing the learning experience.  

It also led to other questions - such as how would you motivate students to 
learn if there wasn’t a score/grade attached. I will ask you to re-read that 
previous sentence. If students are learning because of the score, that is 
leading to other issues that I will (indirectly) support: 
- copying work (especially homework) for task completion scores 
- cheating on high-value tests 
- short term memorization rather than authentic learning 

But if we shift the way we look at assessing and evaluating student work, 
there is no value in copying work. There is no reason to cheat. Short-term 
memorization has no benefit. I will (brag) say that it has been over a 
decade since I used check marks, numbers et al on student work. I will also 
admit that much of that time has been as a teaching-principal, but most of 
my career has had a classroom attached to it (even as a librarian). What I 
noticed - the removal of checkmarks actually helped some students 
overcome their anxiety of what would be written down on their paper. Not 
having marks did not matter, because they still received feedback that was 
meaningful - either for editing purposes or for “further consideration”. 
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When the learning is focused on intrinsic understanding and achievement, 
students want to improve because they understand how they can improve 
their work. The learning is never truly “done”.  

Even in my readings from my dad's journal, “From the 1910s to 1960s, 
‘research over the last half century has uncovered some of the fallacies and 
inadequacies of marking procedures’" - have things gotten better in the 
half century since?  How many tests that teachers used are norm 
referenced and consider a ‘margin of error’. How often are assignments/
tests/etc weighted differently…and then have the weightings changed 
over time. How many people know someone (my hand is already up) who 
passed a class even though they didn’t really ‘pass' it (thus my re-thinking 
about what the hell 50% really has to do with pass/fail). How often does 
behaviour impact grading - either giving someone “the benefit of the 
doubt" or keeping someone at 85.4999% (an “A" was 86%) even though 
they found an question that was right incorrectly marked wrong because 
they had been rude a time or two and “didn’t deserve an A.” I didn’t like 
this when it happened to a friend of mine, and I like it even less as I reflect 
upon it.  

The negative impact of a Zero… (based on a 100 point grading scale) 

0, 100, 100, 100, 100, 100 = 83% (B) 
50, 100, 100, 100, 100, 100 = 92% (A) 

Grades don’t work as a motivator, unless playing the “game of school”. 
Can it feel good to receive an “A" on a traditional report card? Sure. But 
as I ask my own children “what it means" - the best they can say is that 
they did well in class. Details? Oh - that is more the role of descriptive 
feedback….what a segue… 
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Avoid the uncertainty - where all 3s (or Proficent) can be C+s, Bs and I 
have even seen As….all mixed together… 

Wonders 

• When you think back on your own time in school, what experiences 
had the biggest positive impact on you? How important were 
lectures and multiple-choice questions? For you, what were the 
“right conditions” for real learning and personal development?  

• We like to think we were motivated by “chasing the grade" (how 
many have not given an “A" on first reports so that the student has 
something to aim for….) but we have to admit there has always been 
mysteries about “the grade that was given" while we were 
encouraged to “work harder” or even more ambiguously " work 
smarter not harder”. Do you (and more importantly your learners) 
authentically know how a grade is reached? and if you average, do 
you use just one style or take into consideration all forms of 
averaging, including the mean, median, mode and range…?  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Discussion Four: Descriptive Feedback 

Discussion Four: Descriptive Feedback Specific (examples) 
entry point one: good work 
entry point two: performance standard/rubric linked to artifact 
entry point three: two stars and a wish 
entry point four: just keep talking/videoing/noting 

How do we give and take feedback.  It’s tough. One of my favourite 
“learnings” comparing numbers to descriptions, came via a French 
immersion class that I was working with on new media. We were just 
finishing some PowerPoints on our Geniushour Learning and a student 
became frustrated with the feedback I was giving her. “I just want a 
number Mr Landy.  That’s all I need to know.”  So I told her a “meaningful” 
number: 7/10 and then I immediately pressed her on what she needed to 
improve on.  As suspected, she chose items that she was strong at. I 
assured her that the improvements she wanted to make would not change 
her “score” at all. And I asked her to try again.  Finally she relented and 
asked me to be descriptive in my feedback. I focused on relying on my 
usual structure for “first attempts in feedback” - what I call two stars and a 
wish: two positive reflections and one area to focus on next. In this case I 
also shared a couple of other observations on what else she could look 
closer at, but reiterated the “next step”she needed to focus on.  
Descriptive. Timely. Meaningful… Formative.   

The good, the bad, the ugly. That Clint Eastwood title still runs through my 
head when I talk, explain, and use descriptive feedback. 

The good – talking descriptive feedback with all members and 
stakeholders of the learning community. Being part of a feedback loop 
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where students can continuously improve their work and make changes 
‘on the fly’ rather than after something is already ‘done’. 

The bad – putting it into practice requires changes in common classroom 
practice. This can be difficult – especially when some students know that if 
they do ‘good enough’ they can ‘earn’ a sticker. Or a checkmark. Or a 
score /10. But with descriptive feedback, sometimes (often) good enough, 
isn’t. 

The ugly – descriptive feedback gets messy in a good way! Once we see 
the benefits to using descriptive feedback it causes great change – in part 
because when I’m coaching football I can’t tell my lineman that his block 
was a 7/10 and he’s averaging 73%. The numbers don’t matter – the 
descriptions of what is working well and what one (maybe two) things they 
need to focus on improving makes the activity meaningful and relevant. 

I haven’t put a ‘score’ on student work in years. With new classes there is 
always a bit of awkwardness but the understanding that descriptive 
feedback is immediate and connects directly to the learning that is 
occurring always makes much more of an impact than a number assigned 
a day/week after an assignment had been turned in. The use of descriptive 
feedback is one of ‘those doors’ that once opened, can’t be closed. 

I will also share that in no way is descriptive feedback “easier" than giving 
out checkmarks, Xs and numerical scores. But it is more relevant and 
meaningful - both for the learner and the teacher. It allows the educator to 
further reflect on what is important and what is practice - and not let the 
practice impact the final assessment - much as the driving practice I did 
with my dad did not get averaged with the score that my driving evaluator 
“gave me" (and in fact, the descriptive feedback I was given has stayed 
with me a lot longer than the numerical score…which I know was closer to 
the pass/fail line than I would like) 
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Bigger questions 

Does every task need assessment? 

Does everyone need to do the same task? 

Is practice (or formative assessment) enough or is a summative assessment 
needed? 

Does everything have to be measured on its finished project, or can the 
work done along the journey be enough for consideration? 

Does every learning outcome/big question need to be assessed the same? 

Does everyone have to show their understanding of a learning outcome/
big question in the same way….at the same time? 

Entry Point One: 

Based on Sugata Mitra’s work in "Beyond the Hole in the Wall", positive 
reinforcement can be a good motivation. In his establishment of “the 
granny cloud”, students working on independent projects in India were 
able to connect with retirees in England. Their objective: give the students 
positive feedback and good questions (not yes/no responses). Essentially - 
nice work - how did you figure out how to do that? 

This often includes “extrinsics" such as stickers or big red stars/
checkmarks/etc. The first goal is to get away from creating "too much” to 
fix (15/20 has the focus on the 5 that are wrong) and to instead focus on 
what that “score" is really trying to communicate: “you are moving too fast 
in your math work and not making sure you are following all the steps 
needed to be successful in subtraction" <— not always needing to be 
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written down; meeting face to face can help: with one boy who would rage 
when marks would be put down on his work, I shifted to a practice of 
talking about his writing with him - commenting on what I liked and asking 
him what he thought he could do better “next time" (knowing that editing 
was a goal we would get to, but not yet), confirming when I agreed with 
his observation, asking if I should write that note down - him mostly 
shaking his head, and him focusing on the goal he set for himself the next 
day.  

Slow progress, but it became personalized, meaningful and building on 
success.  Numbers once again did not provide enough information - words 
did….and we have to remember to include the positives! 

Entry Point Two:  

Standards based learning and grading. Students know what the objective 
is. They can refer back to a rubric/standard for descriptions. Ideally there is 
also samples of work that is representative of each standard. Highlighter 
show how a students work connects with the rubric. Comments can then 
talk about something positive and (ideally) one thing to tackle next - often 
as part of an editing process. 
 
A consideration is to also keep the rubric as a “living document" and using 
different colours for different attempts (or terms).  
 
The use of standards based learning help us identify a clear “benchmark" 
that students can aim towards based on their grade. We can also take the 
grade level away, and see how a series of rubrics can provide the language  
and descriptors to help show how to make continuous improvements over 
time and practice.  
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Standards and rubrics also help remove subjective bias such as behaviours, 
and other distractors. The focus needs to remain on the work being done. 
What was learned, what could still be looked at and worked towards. Best 
of all, this learning and improvement can be done on a personal timeframe 
rather than an artificial deadline when learning needs to be done for entry 
into a database. 

Entry Point Three: 

Using regular descriptive feedback for more and more work. Ideally 
starting with the concept of Two Stars and a Wish. Two elements that you 
like (repeating the praise that Sugata Mitra found so successful) and “an" 
area that you want the student to work on next. Ideally more of a learning 
outcome, because while “neatness" may matter, it is usually just “legibile" 
that is used in curriculum. Having to re-do work for “messiness" just 
reinforced the importance of brevity to me - if I had to re-write something, 
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I sure did not want it to have too many details to re-print/write by hand. 
My approach definitely changed when my father brought home our Apple 
II and my font was just as neat and tidy as anybody else’s and suddenly the 
content became that much more important. 

This is where finding the right tool for the individual really starts to make 
more sense. Not worrying about everybody doing the same work: letting 
visual artists explore their strengths; letting writers write; good test takers? 
let them create a “good test" (with answer key!) The shift moves away 
from how learners do on a common assessment, but rather how they 
interpret, synthesize and then communicate their learning based on a key 
learning outcome/big question/curriculum organizer that makes sense for 
them. If cursive script is a struggle..stop. Need a calculator? use it - 
especially the one that is in your pocket or on your wrist! Find tools so that 
acquiring information and learning is not the struggle, but the processing 
becomes the (fun) work to focus on! 

 
Entry Point Four: 

As the feedback becomes more ongoing and personalized, formally 
writing things down can become tedious. I still encourage some formal 
assessments using rubrics to keep comparisons to work of others of 
comparable grades (or to show what grade level student work currently 
matches best with), but there can be great value in using other tools to 
record the feedback. Video notes can be very useful. Being able to “see" 
and hear what the feedback what specifically on can be helpful to go back 
and check in on. Audio notes can also be helpful as for many it is easier to 
hear than to read. Even the occasional note into an eportfolio can serve as 
a reminder about what was talked about (and when it was talked about). I 
find notes to be very useful when attendance has been an issue.  
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As classwork becomes less worksheet driven, it becomes tricky to “see" 
and replicate what is happening at home. Videos can show what students 
are doing in classrooms and how it may be different(iated) than in previous 
eras. I know that when asked for homework for students who are going on 
vacation, I have shifted my approach to, “If the vacation is important, go. 
But I cannot replicate what is happening in the classroom into a worksheet 
that can be done at home or in a hotel room." When rebuffed by 
something like “but they will be behind the class when they return,” I will 
agree with them and offer them to follow along with some blogs/tweets 
that I can create so they can see some of the concepts going on in class 
but acknowledge that there may be things they will miss. Enjoy the 
vacation. 

*** 

This is not an easy transition. Much like good teaching - there is a gradual 
release of responsibility. Some practice has to occur along the way. With 
practices, one knows mistakes will be made. But it is not like processes 
where everything is marked and tabulated doesn’t have problems - 
everyone has put their data together and learned there is a “gap" - either 
with assignments from an individual or tasks not matching up to learning 
outcomes, or questions about the marking process in general - you know, 
margins of error, reliability, checking on schema pre- and post- learning. 
There is a lot more to authentic assessment than totalling scores and 
figuring out an average; and even exploring averages, knowing when to 
use mean, median, mode and range. Hey, if it was easy being a teacher, 
everyone would do it! 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Discussion Five  - The Gradebook/Teacher Work  
(spoiler: start with LOs at the top of your grade book) 

gradebook: entry point one - traditionalist 
entry point two - shifting  
entry point three - pushing 
entry point four - where we are going, we don’t need grade books  

Entry Point One: organizing work in a traditional manner. Looking at tasks 
that (hopefully) match up to learning outcomes (LO), but more often are 
linked to a textbook or other work that is generally themed around the LO. 
It has been the practice for many decades and has the same feeling as 
comfort food - feels right, but not necessarily good for us… 

Student : 
LO

Quiz CH 
3 /10

Homework 
Pg 63  /4

Homework 
Pg 65 /3

Solar 
System 
Worksheet 
/5

Poster /
20

Notes

1 7 2 3 4 17

2 7 4 3 5 15

3 6 3 3 5 18

4 8 3 3 4 18

5 8 4 3 4 16

6 9 2 3 4 12

7 4 4 3 5 14

8 7 inc 2 inc 10 Absent for 
moon study
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Entry Point Two: The first mindshift. Instead of having tasks along the top 
and worrying about weighting (that always shifts over time), the learning 
outcomes/big questions/curriculum organizers are at “the top" and then 
symbols are connected to show how the student has responded to the 
theme. This allows for a range of in-class responses to the learning to take 
place, and where the notes column can come in very handy - especially as 
more tasks and assignments and projects are done that link to an LO and 
student show increased understanding of the concepts that are hoped to 
be learned about.  

Student : 
LO

Machines 
are 
devices 
that 
transfer 
force and 
energy.

Earth's 
rotation and 
orbit and 
the Moon's 
orbit cause 
observable 
patterns.

Solutions 
are 
homogeneo
us 
mixtures.

Multi-
cellular 
organisms 
have organ 
systems 
that enable 
them to 
survive and 
reproduce.

Living 
things are 
comprised 
of cells, 
tissues, 
organs, 
and organ 
systems.

Notes

1 3 2 3

2 3 4 3

3 3 3 3

4 3 3 3

5 3 4 3

6 3 2 3

7 3 4 3

8 3 inc 2 Absent for 
moon study
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Entry Point Three:  moving beyond - keeping track of what has been put 
into an eportfolio and what is still being worked on… 

or… from a colleagues markbook who is exploring blending core 
competencies with the learning outcomes: 

Student : 
LO

Math Reading Writing Oral 
Language

Outside 
of School

Notes

1 portfolio portfolio portfolio portfolio portfolio

2 portfolio portfolio re-drafting portfolio portfolio

3 portfolio portfolio portfolio portfolio  

4 portfolio portfolio portfolio in progress    

5 portfolio portfolio portfolio portfolio   

6 portfolio portfolio portfolio portfolio portfolio

7 portfolio portfolio portfolio portfolio  

8 portfolio portfolio portfolio portfolio portfolio Absent for 
moon study
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One of the key 
components is to ensure 
that there is alignment in 
language - does everyone 
understand what it means 
when using: 

Extending 
Proficient 
Developing 
Emergent 
Incomplete 

Having Descriptors as to 
what the task is - and in 
particular if the task is 
cross-curricular can help 
you stay organized as to 
what has been 
accomplished and what 
has not - while you 
determine if it really needs 
to be completed for that 
individual or not. This can 
help if you are working on 
subjects like math or 
reading  where you may 
have students working at 
different “grade levels" 
but the same skill and 
strategy. 
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Entry Point Four: Where we’re going, we don’t need gradebooks…. 

Much like the assessment, the gradebook becomes an ongoing 
organization as well. Using “tags" and descriptions that connect to the 
learning outcomes and big questions is key. This is an even more radical 
approach and definitely pushes the level of “comfort" for many. However, 
by using eportfolios and “preloading" some of the content, it can help 
ensure there is accountability and a plan in working with the curriculum: 

ie. 

This year in English 9 we will be focusing our work based on the following 
Big Questions: 

- Language and story can be a source of creativity and joy (we will be 
posting some writings at various levels of completion - not all will be 
assessed formally as we will be looking at the role and importance of 
self and peer editing) 

- Exploring stories and other texts helps us understand ourselves and 
make connections to others and to the world (we will be reading a 
variety of literature and will be focusing on the connections we make to 
literature) 

- People understand text differently depending on their worldview and 
perspectives (we hope to use skype to connect and communicate with a 
class from another part of the world and compare our reactions to a text 
we all read - I plan on having a video clip from this experience) 

- Texts are socially, culturally, and historically constructed. (we will be 
exploring why some literature was more popular at some times than 
others - with students sharing a history around a piece of literature - 
possibly a novel, short story, or poem, but could also be an infographic 
or youtube video) 
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- Questioning what we hear, read and view contributes to our ability to be 
educated and engaged citizens (I hope to share some reactions of our class to 
particular readings and our own writings to see if we can think critically about 
what we read and see if we can always believe what is in black and white) 

 
This way of pre-loading the Big Questions then allows the teacher to find the 
“right fit" for the individuals response to those questions. The Content and 
curricular competencies can then be selected from a variety of student work - 
even their practice work if it is a particularly “good fit”. It does not always need 
to be the finished work, feedback and assessment can be done along the 
journey as well. 

This means instead of having long nights marking practice work, the “job" can 
shift to emphasize the importance and role of peer and self assessment. If 
checking for comprehension, answers can be posted somewhere in the 
classroom and when students are “stuck”, they can rescue themselves during 
practice time rather than having to wait for the teacher to be available.  

It also means that instead of spending a weekend sorting numbers and symbols 
and trying to figure out what weighting system best reflects what happened in 
the classroom, artifacts of learning can be shown in a timely relevant manner - 
not three times a term/year, but “as it happened/is happening”.  

 
But what if they don’t do anything…? 

This is also important information to share - especially as part of the descriptive 
feedback loops that needs to include the teacher, student, AND parents! I have 
used comments such as “Unfortunately due to a family trip, X has so far been 
unable to demonstrate their understanding of worldwide perspectives with 
literature.”   I have also said “X continues to be very reluctant to write 
independently and has yet to show what he is able to do in this format." (I will 
also often then look to doing things differently to accomplish the objective..!) 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Discussion Six: Descriptive Feedback Loops 

One of my little “Spring Break Projects” has me looking at reporting 
student achievement. Timing has been perfect as proved by a 
conversation I had with one of my staff after we finished a day (right before 
Spring Break) talking as a district about reporting & assessment – he has 
been piloting ePortfolios (using FreshGrade) at the school I am at this year, 
and has been asking very good questions (the ones that don’t have yes/no 
answers). But one of the ones I appreciated was around ‘how long have we 
(as educators) been thinking about letter grades and doing-different?’ 
  
That again led me to an old notebook on my shelf. My dad’s journal that 
came my way just a few years ago (it had been kept somewhere ‘safe’ so 
that means it remains ‘safe’ until the house is packed for a move). I shared 
it with the teacher, because what I like to say is “I’ve been questioning 
grading and school marks since I was in urtero – when my dad  was (I 
imagine) reading his masters readings to me entitled “The Farce Called 
Grading” and ‘Report Cards and Parents’ which starts: “School report 
cards can be, and too often are, ambiguous and untrustworthy to a degree 
wholly unsuspected by parents” 
  
  
So, that led to another ‘uncomfortable question’ – “If there has been so 
many working for so many years to change the report card system, why 
would it change now?” 
  
  
I have many responses, which can range to ‘over the top’ discussions 
around malpractice to the more ‘realistic’ observation that ‘we do what 
was done to us’. 
  
  
I also turn to some of the questions that my father asked, and I continue as 
I push more and more for the embracing of eportfolios as part of 
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Descriptive Feedback Loops…that is, to have individual students on 
personalized learning tracks where their ‘next steps’ of learning may not 
be the same as anyone else in the school, but the work is held to specific 
standards with feedback coming from the teacher to the student about 
what works, what doesn’t and what they need to focus on [with help – aka 
teaching] to improve the work they are doing….and make the learning 
relevant and meaningful. 
  
I’ve shared this before: this is not what report cards were designed to do. 
They were ways of creating a rank-order based on completing common 
tasks (aka the industrial revolution)  
  
  
But…ongoing feedback, to the parents and learners, using eportfolios 
(ongoing, real-time feedback) allows the conversation to occur while the 
learning/doing is fresh – not two months afterwards and only 3-5 times a 
year. 
  
  
The key ‘problem exists in understanding'” (brackets are my quick 
thoughts) 
  
WHY REPORT 
1. give parents information (which they need in order to know how to 

support) 
2. to give pupils information (which they need in a TIMELY manner in 

order to know what they should be focusing on next…before 
another task is started) 

  
WHAT? 
1. philosophy of the school (district…province….country….region…) 
2. context achievement (I cannot support statements such as “all 

students will read at grade level” because there is too broad a range 
just with ages – a grade 1 class may have two children born in 
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December but a year apart; we would not allow this in many athletic 
groupings, but for some reason ‘year of manufacture’ is more 
important than ‘month of manufacture’ when establishing classroom 
learning environments <– and yes, I am guilty of doing this on a 
regular basis) 

  
HOW? 
1. Parent/Teacher conferences (which can be difficult when the parents 

we most want to communicate with may have had bad school 
experiences and be very leery of venturing back into the school) 

2. written reports (which mean that Relationships become even more 
important – as my teacher said, when he was working on his 
summary’s-of-learning, there were some students that he did not 
know as well as he feels he should to give meaningful feedback to in 
specific subjects…..and giving a 3/B would’ve been MUCH easier….) 

3. a dual marking system? (I think my dad was in error here….a dual 
marking system may devalue a focus on formative assessments – 
once a letter/number is placed on the paper, the learning has 
‘stopped’ (which I’m fine with when it’s the student making that 
decision, because then if they want to ‘restart it’ it’s their ownership 
of the learning)  I think I prefer the ongoing feedback loops leading 
to a portfolio review  at the end of the year to be compliant to the 
ministry of education and their current desire to have a letter 
grade entered onto the PR (permanent record) card.  

  
  
So often, parents just want to know: 
a) how their child is doing, and 
b) what can they do help their kids learn  

To wait for a progress report once every few months is not as meaningful 
as “in real time" communication. It allows for ongoing communication to 
consider any family changes, as I learned early in my career when a boy 
was getting increasingly difficult and I finally called home to learn that his 
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grandfather had passed away over the weekend….information that would 
have made monday to wednesday very different for the child and the 
classroom! The Descriptive Feedback Loops also help to show what is 
next…a way to communicate “next steps" for the learner - either for the 
work they are doing or the concepts they need to be considering. 

As one of the articles nicely declared – “Report cards: one face of a three-
headed monster” (with curriculum and evaluation being the other two). 
 We should never be satisfied with what we have and are doing, but 
should instead be continuing to look at how to continue to improve the 
communication methodologies between the school, the home and the 
Learners. 
 

The “three headed monster" can be a powerful force. The voice of three 
active participants in the learning process. Teachers enabling the students 
to learn based on individualized needs with the at-home support of 
parents. Enabling the learning that takes place outside of the classroom 
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walls to be as valid and as worthwhile to be documented as what happens 
within the brick and mortar school.  

This feedback loop is what helps personalize the learning experience; we 
stop worrying about how a learner is doing “compared to others" and 
instead focus on what authentically matters: what they can do, and what 
they ought to focus on next. Keeping the feedback specific, meaningful 
and achievable - and not secret. This gives families the ability to share 
what they know about their child - as I have heard many times, “they can 
do ___ at home!”, now I can empower the parents to document that and 
we can upload it to the video as evidence of learning and achievement! 
Weirdly, I have not received as much visual evidence as I would have 
hoped. Though for some “complex learners" the work they have done at 
home has been archivable and able to show how their own passions for 
topics that may or may not normally be able studied during class time, at 
least not in a traditional sense… 

My own understanding of my learners helped me make pushes into 
strategies such as GeniusHour - based on Googles 20% time - where an 
hour a week (or more!) is given to the students to learn about anything that 
they want to. Is it sometimes frivolous? Sure. I had a student who wanted 
to essentially write a book about their favourite musician - I had my 
doubts, but a parent-student-teacher meeting reinforced how much 
passion this student had for this topic and was bubbling to have a chance 
to get it all out. So they did. And there have been many more times where 
students who were struggling in school found a connection - one started 
making stuffed unicorns to sell at a yearly fair; another studied the human 
body to learn all 206 bone names; a non-writer wrote a book about how to 
play the guitar because, as he said “it pisses me off to see people not 
holding the guitar right”. He couldn’t fill in a worksheet, but he took the 
time (with his father) to photograph correct finger placements and write 
about it - writing more than he thought he ever had before in his life. This 
matters. Along with one of my favourites, a boy who looked at one of my 
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cartoon inspirations to show why we do geniushour and wanted to do the 

same thing as Calvin - learn about dinosaurs…. 
reprinted with permission (pending) from Andrews McMeel Syndication 

But to put the geniushour process into a report card is disingenuous to the 
process. A big component of geniushour is the journey - in some cases this 
is the first time students have had authentic choice in learning about 
something they’ve always wondered. And sometimes this has to be 
scaffolded as I encounter more and more students who aren’t sure what 
they wonder… I will introduce sites like wonderopolis.org to show how 
thinks are thunk (to paraphrase Dr Seuss) and then be patient as students 
explore how to figure out what they want to spend “their time" doing.  

Report Cards are good at reporting achievement. Sometimes geniushour 
is not about achieving anything - from the students who want to explore 
baking until they realize that it is harder than using a box of premixed 
ingredients and the cleanup can be “not fun” to the student who follows 
what others are wanting to spend their time on only to learn that their 
friend really does want to explore that subject, not just chat about things, 
and the subject is not really what they want to spend time doing. I liken it 
to an opportunity to see if they really do like what they think they like!  
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Eportfolios are ways to document the journey of learning. The successes, 
the failure and reasons why for each can all be documented. The struggles 
and questions can be archived to be looked back at later. The learning 
process is not just about what was done, but what you had to do in order 
to get there…and we have to acknowledge that just because you don’t 
finish something does not mean something was not learned… one of the 
stories followed in “Most Likely to Succeed" - the story about High Tech 
High and its use of Project Based Learning showed that one student was 
unable to finish their project. It did not get installed into the group mural 
at the end of the year with his classmates - because there was a deadline 
for graduation - yet they persevered and did complete the project because 
the learning was still valuable and there was still a desire to be finished 
even if the time of "publication" had passed. The journey was filled with 
learning opportunities. The report card would have said “Incomplete”, but 
the learning was definitely not incomplete… 
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Discussion Seven: types of portfolios (including the why) 

The letter Y is an interesting letter with portfolio. It's beginning is a straight 
line and then branches out in different directions. Kind of like our 
assessment/evaluation/reporting/communicating mindsets: We might have 
an idea that we want to portfolio but what do we want to do with it? That 
is where the different directions matter. 

We need alignment in what a portfolio is…. 

A collection of all the work that has been done…perhaps…. 

A highlight folder collecting finished projects…..maybe…. 

A method to show all the tasks being completed….being worked on….? 

Perhaps a way to show progress - both from ideation to publication but 
also growth over time from the start of the year to the end of the time 
together. 
A way to show learnings both in and out of the classroom - and learnings 
that may be beyond the ‘traditional’ classroom sharing and experiences. 

Why/What Type of portfolio? 
entry point one: evertyhgin (yep - I spelled it that way) 
entry point two: highlights and add-ins 
entry point three: curating success 
entry point four: reflective and ongoing 
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Entry Point One: evertyhgin  

Without worries, adding samples of students work in a non-linear 
approach. Posting when it feels like it would be a good “supplement" to 
something else - like a report card. Still, an approach that can be used 
when trying to figure out what you want the portfolio to have - it is better 
to have too much than not enough - and things can always be delated 
later. 

This was a similar approach to our “first attempts in eportfolios" when the 
school I was at was given permission to “try things out" and see what 
would happen if we used eportfolios instead of report cards. There are 
some benefits to this methodology, as I found out twice. The first was 
when I was at an admin meeting and suddenly called upon to talk about 
our (very early) work on eportfolios so I put one onto the big screen and 
showed a teachers daughter. Then, as if by magic, the image changed 
because a picture had been uploaded to show the BC Lions football 
players that I had been hoping to stay and visit with rather than come to 
the monthly administration meeting…and there they were on the big 
screen…I really wished I was there, but it did show off one of the key 
benefits of the eportfolio - live updates.  The second was that there was 
job action about be launched by the teachers in the province that put a lot 
of question marks around report cards and if they would/could be done if 
the teachers went on strike. My staff and I were not worried - as we were 
doing weekly “uploads” to keep the communication up to date. So when 
the strike did happen and others were planning how to deal with the 
likelihood that there would be no report cards…I just smiled knowing that 
when the communication is ongoing, there are no deadlines… both for 
when the learning ends and when the communication has to happen! 

This is one of the profound shifts that the use of any eportfolio brings: the 
realization that there does not need to be an artificial deadline for 
learning, so often marked by “deadlines" so that report cards can be 
edited for spelling mistakes. I know I am not the only one who “fit in" a 
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quick unit in order to have something on a report card. When there are no 
deadlines, the focus shifts to quality over quantity. We don’t have to 
worry about having enough tasks (quantity) to justify a letter grade or 
percentage to put onto a report card and instead focus on having 
appropriate learning (quality) to ensure all students understand a topic.  

This allows for “teachable moments" to be expanded upon. When a good 
question is posed, it can be explored without worrying about having a task 
to justify how well it was learned. It allows a focus on the journey - and 
allows for the journey to be done differently. When I first used powerpoint 
“folios”, it allowed me and my partner-teacher to do a socratic study of 
the environment to explore life cycles and environmental needs by helping 
build a salmon trail (a trail next to a salmon spawning stream) and seeing 
what is needed for it to be successful by bringing in experts (parents in this 
case) who can show what plants are also needed for the salmon to thrive. 
We didn’t use worksheets. We did not do a lot of reading. We did do a lot 
of hands-on work and a lot of talking and listening. We collaborated and 
shared our learning in different ways - journaling, drawing, making and 
building; using our strengths where we could be exploring things that 
made us uncomfortable (handling insects) and in some cases finding we 
liked getting muddy (not me, but others!) and understanding ourselves a 
little better.  

So starting by including everything? Sure! But don’t be afraid to hit the 
delete button when you go back and look at what you have put into the 
portfolio - because the teacher, the student and the parent(s) should all be 
reviewing what is in the portfolio and asking that important question: why 
is it there. 
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Entry Point Two: highlights and add-ins 

Along the journey of gradual, guided release of responsibility, we need the 
learners to see why it is important for them to have some ownership in 
what their eportfolio is about. There is a lot of need for more practice for 
self- and peer- assessment. These can be the add-ins to show what is 
happening as “highlights” of a school year are put into an eportfolio. 
Focusing on the “finished product”, these efolios are focussed on showing 
the best of what a learner has done. 

This is good - showing the good stuff. Commenting on what was done 
well, but what could still be improved on…. even the best writers have 
editors… It allows everyone to see and reflect on moments of success. 
This can (and should) include images that show what is happening in the 
classroom and school community. Not simply examples of students work, 
but “add-ins" that show what is happening around the learning - special 
events; spirit day participations; contests; maybe even showing something 
that wasn’t quite/yet a “highlight”.    

This is one of the easier “first uses" of portfolios. Archiving the works/final 
drafts/presentations that students have successfully finished. It still works 
best if there is a rubric or learning standard that can be attached in order 
to show an exemplar of what similar aged/graded students are working 
towards. This helps provide an alignment in language being used to 
communicate what has been done and what the student may wish (should) 
focus on next (or next time…).  

 
This is then time to start exploring about “what else" may be in the 
eportfolio - showing first drafts, edited copies and then the final draft. The 
ideation stage of a Design Thinking project, the prototype and then the 
finished work. <— formal descriptive feedback could then be provided 
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and communicated to parents at any stage, not just comments about the 
finished projects of all students, but feedback when it will most have an 
impact on the learner and their learning! 
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Entry Point Three: curating success 

When students are successful and can reflect on what worked, it is good - 
when students experience failure and can reflect upon that, it is even 
better! 

This is when we release the responsibility of who puts content into the 
eportfolio. The students voice should be emerging when we are curating 
success, because success looks different to each individual. And success 
does not “just" happen in the classroom. There are successes on the 
sports fields, after school arts clubs, and many other places that are 
outside of school, yet have a place inside the students eportfolio as they 
take ownership over showing who they are as a person as well as a learner.  

This is when we can show, and focus on, more of the learning journey. This 
also helps personalize the learning journey as the student is better able to 
identify what they are working on and what they would like to focus on 
next. This can include working on some of the basic key learning skills such 
as sight words, number fluency, etc. But should also then have more of a 
lens showing student ownership: geniushour projects for one, but also 
their own writing samples, less compared to grade level performance 
standards and more compared to “previous works”. Allowing the 
individual skills to develop as the individual is ready.  

No longer do we have to worry about figuring out how to report on a 
grade 5 student working on grade 3 math outcomes - the outcomes are 
communicated personally. Comments can (and should) of course be made 
to indicate where in the curriculum the goals/outcomes/big questions 
came from, but no longer is it a judgement of them being “behind" but 
instead understanding and communicating “where they are”.  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Entry Point Four: reflective and ongoing 

When we are ready to end the guided, gradual release of responsibility: 
when the learner knows who they are and what they want and need to 
share. A mix of in-class work and out-of-school experiences. Showing their 
work and reflecting on what they did, why they did it, how it went and 
where they may focus their attention next/later.  

"  

My own eportfolio is organized based on what matters to me. I add new 
categories as appropriate and try to continue to edit and add to it not just 
with my own writings, but with sharings and writings from others as well. 
While it hosts my daily blog (my reflection piece) it also allows me to keep 
a portfolio that shows who I am to others; and it is public by design as I try 
to model what I believe is important: I am a life long learner and I don’t 
need a report card to tell me how I am doing on this…but I want to be 
able to look back on my learning journey. 

When moving to eportfolios: 

When thinking about frequency, that can be aligned in a variety of ways. 
Some of us working in school districts in British Columbia have 
collaborated and have shared our “requirements with feedback” as: 
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Following are the MINIMUM expectations for the number of posts 
provided in a portfolio over the course of the entire school year.   

Portfolio Tracking Sheet

Student Name:

Grade:

Teacher:

Category
Post #

Details Date 
completed

Language Arts Artifacts

1

2

3

4

5

Mathematics Artifacts

1

2

3

Physical and Health 
Education Artifacts

1

2

Arts Artifacts
1

2

Science Artifacts
1

2

Social Studies Artifacts
1

2

OTHER
1

2

Summary of Learning

February 
Suggested

June 
Required
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✓ This is a tool designed to HELP teachers keep track of the portfolio 

posts they do throughout the year that include descriptive feedback. 

✓ You are free to design your own tracking mechanism.   

✓ The posting of Competencies is embedded in the categories listed 

above and additional posts are not required. 

(Original Design Format came from educators School District 71 Comox 

Valley and has been adapted and edited since) 

But what does this “minimum" look like…? This is not just posting samples 

of student works, this is meant to be postings with descriptive feedback - 

ideally with a rubric and a comment highlighting something(s) they did 

well and something (singular) to work on improving next. So as an 

“example"  
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This should not be “everything" - samples of other writing should be 
included. Videos of daily work - showing discussions, photos of books they 
are reading (or signing out from the library) <— yet these do not need 
descriptive feedback. You can - and often will, but not necessarily with a 
rubric and formal “what you did well/what you need to focus on next" 
comments.  

Category
Post #

Details Date 
completed

Language Arts Artifacts

1 Video of Student Reading independent text Sept

2 Sample of Student Writing (free write) Sept

3 Student oral presentation Jan

4 Video of Student Reading independent text May

5 Sample of Student Writing (free write) May

Mathematics Artifacts

1 Diagnostic test (yes, if you use tests put 
them into the portfolio) 

Sept

2 Math Journal February check

3 Math Presentation of a concept May

Physical and Health 
Education Artifacts

1 Free Play Choice (photo & reflection) Oct

2 Game they created and taught to others April

Arts Artifacts
1 Canada Symbolism November

2 Recreating artist work June

Science Artifacts
1 Science Report November

2 Science Project March

Social Studies Artifacts
1 Socials Choice Presentation February 

2 Indigenous Discovery/Connection May

OTHER
1 Winter Play December

2 GeniusHour Share June

Summary of Learning

February 
Suggested

June 
Required

�51



Junior Secondary? 

  

Category
Post #

Details Date 
completed

Communications

1 Writing sample (English) poem Sept

2 Essay (Socials) famous person biography Sept

3 Student oral presentation (Science) lab Jan

4 Video of Student Reading independent text May

5 Sample of Student Writing (free write) May

Mathematics

1 Diagnostic test (yes, if you use tests put 
them into the portfolio) 

Sept

2 Math Journal February check

3 Math Presentation of a concept May

Physical and Health 
Education Artifacts

1 Free Play Choice (photo & reflection) Oct

2 Game they created and taught to others April

Arts Artifacts
1 Canada Symbolism November

2 Recreating artist work June

Science Artifacts
1 Science Report November

2 Science Project March

Social Studies Artifacts
1 Socials Choice Presentation February 

2 Indigenous Discovery/Connection May

OTHER
1 Winter Play December

2 GeniusHour Share June

Summary of Learning

February 
Suggested

June 
Required
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Senior Secondary? 

No one person needs to be responsible for a multitude of entries, nor is 
the suggested number of posts a limitation!  

Category
Post #

Details Date 
completed

Communications 
Competency

1 Video of Student Reading independent text Sept

2 Sample of Student Writing (free write) Sept

3 Student oral presentation Jan

4 Video of Student Reading independent text May

5 Sample of Student Writing (free write) May

Numeracy Literacy

1 Diagnostic test (yes, if you use tests put 
them into the portfolio) 

Sept

2 Math Journal February check

3 Math Presentation of a concept May

Critical Thinking
1 Free Play Choice (photo & reflection) Oct

2 Game they created and taught to others April

Creative Thinking
1 Canada Symbolism November

2 Recreating artist work June

Self
1 Science Report November

2 Science Project March

Community
1 Socials Choice Presentation February 

2 Indigenous Discovery/Connection May

OTHERs
1 Waterloo Application Video December

2 GeniusHour Share June

Summary of Learning

February 
Suggested

June 
Required
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Discussion 8: Learner Profiles 

(Grading systems, Grading exceptional students, Computer grading 
programs, Calculating GPA’s, Other legal issues, Grading policy) 

One of the greatest challenges of using report cards is that they have 
traditionally been used to report out on how a student has succeeded 
based on achievement linked to a common task. This creates natural 
problems for students who have difficulty with written output and has 
often benefitted students who could create nice looking products. There 
are also great inconsistencies with terms of usage around weighting, 
averaging, missing work and whether or not students should be able to 
redo work and how that should be factored in (which is why you are 
reading this book). The use of report cards has been debated since they 
were first implemented, which also is when the focus of learning has been 
about what grade the student was going to see on the report. 

Shifting to an eportfolio with a focus on descriptive feedback allows the 
focus of learning to change. The focus is no longer about the mark that 
was received, but on the feedback as to how the learning could be further 
improved. Consciously or unconsciously those who are determining the 
curriculum delivery must ask themselves not what the learner should be 
graded on but on what the student (not the class) needs to learn. We need 
learners to seek the right answers to their questions, not worry about 
cramming for a memorization focused test and focusing about the 
almighty grade, and ensuring that they learned. This leads to a focus on 
learning standards being achieved rather than a set of tasks being 
completed. 

Collating this information into a grade book can be complex. It can help to 
have a running record of learning outcomes along the top with student 
names in rows (example from BCs curriculum): 
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Where it becomes personalized is when we do not simply place a number 
or letter in the record (unless it connects to a rubric/learning standard 
where the definition of the number or letter is made explicit) but providing 
an exemplar, possibly including individual descriptive feedback, that can 
be referred back to. This is much easier when using an ongoing portfolio 
system so that examples of work linked to the standard can be improved 
upon throughout the learning term. 

This then leads to having a variety of learning artifacts that can be 
reviewed in order to see accomplishments and learnings that the student 
has made over time. Within the portfolio there should be specific 

English 
Language Arts 7

BIG IDEA Curricular 
Competency

Content

Exploring and sharing multiple 
perspectives extends our 
thinking

Synthesize ideas from a 
variety of sources to 
build understanding

metacognitive 
strategies

student 1

student 2

English 
Language Arts 7

BIG IDEA Curricular 
Competency

Content

Exploring and sharing multiple 
perspectives extends our 
thinking

Synthesize ideas from a 
variety of sources to 
build understanding

metacognitive 
strategies

student 1 reading and watching a short 
story & video interpretation 
and imagining they were a 
minor character

eportfolio example: 
speech to class 
comparing two versions

student was working on 
seeing story from 
another characters 
perspective

student 2 reading two poem about the 
same topic

exploring a video review 
of the poetry to get 
another point of view

eportfolio share: student 
views compare/contrast 
to other reviewer
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descriptive feedback that can be reviewed to see if the learner made 
progress based on the areas for growth identified by the teacher. The 
standards and learning outcomes do not have to change, but the way the 
student shows their ability to accomplish this can be very personalized. 

The personalized feedback then becomes part of an ongoing feedback-
loop where new information and learnings can be applied (or re-applied) 
to an artifact of learning. The focus then needs to turn towards how to 
provide the feedback in a meaningful manor. When starting out, it can be 
advantageous for both the teacher and the student to start simple; such as 
using “two stars and a wish” where you focus on two positives and one 
area to focus on improving. This can expand as both participants int he 
feedback loop become more comfortable with the process and establish 
what communication strategies work best for them. 

A summation of learning can also be provided to indicate if the level of 
work is within anticipated age/grade expectations; as an example a project 
linked to a literature study could indicate what reading level the text is 
based on and what grade learning outcomes the strategies come from. 
When necessary, a grade can then be assigned based on a portfolio review 
of the learning represented based on specific subjects (Belanoff, P., & 
Dickson, M. 1991 Portfolios : process and product. Portsmouth, N.H.: 
Boynton/Cook Publishers) . It does not need to factor in distractions such 
as the amount of time it took, attendance, the amount of practice needed, 
or comparisons to how other students did on the same task. It allows 
differentiation to be shown authentically; whether the student is gifted or 
has challenges, they are still being given descriptive feedback to improve 
their work based on what they have done and what they can do next. 
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Communicating student achievement to others this can include Report 
cards, Expanded format reporting, Informal communications, Student-
involved conferencing, even Parent-Teacher meetings, but why not 
ongoing communication through a platform like an eportfolio? 

If we are teaching differently, we must assess and communicate differently 
as well…and keep the focus on what has been learned and how that 
learning is best shared. 

The varied methodologies of how to communicate student achievement 
are continuously debated. A recent shift in many reporting guidelines has 
been to deemphasize the ‘reporting on achievement' and moving towards 
‘communicating student learning’ (https://curriculum.gov.bc.ca/sites/
curriculum.gov.bc.ca/files/pdf/updates/
educator_update_student_progress_k-9.pdf). One of the most common 
interventions has been to focus on conferences with parents (either 
student-led or parent-teacher). Yet too often the parents that the school 
wants to attend the conferences either can’t or won’t. Parents may also say 
they are more comfortable receiving traditional reports that are similar to 
what they received when they were in school. Sending a traditional report 
home may feel like a convenient way of connecting student achievement 
with families, but it is difficult for it to communicate how learning is 
happening within the classroom, and there is no guarantee that it will 
actually be read beyond looking at the summary letter grades and 
percentages. 

The portfolio methodology continues to be an increasingly intriguing tool 
to replace the report card that “has many faults” (Jum C. Nunnally. 
Educational Measurement and Evaluation. New York: McGraw-Hill, 1972). 
A portfolio (electronic or hands-on) can enhance the necessary 
communication of how students are progressing in their learning. This 
allows the focus to turn to the individuals accomplishments being 
compared to a learning outcome/objective rather than reporting on how 
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they did on an activity. The learner and family can also observe the 
learning journey in a formative, ongoing way rather than just reacting to a 
summation of scores. 

As curriculum requirements continue to focus more on competencies such 
as critical and creative thinking, problem solving, communication, among 
others (depending on your jurisdiction) it becomes clear that it is not easy 
to ‘report’ on these competencies with a number or grade. Instead, 
artifacts of learning and be included in an eportfolio; as a picture, video, 
audio, pdf or even a note. There may be some shares of ‘moments of 
learning’, but when an authentic assessment - or “formal post" is being 
done, there should be: 

a) a comment explaining what the learning objective was 
b) descriptive feedback about the students accomplishment to a set of 

standards 
c) a comment connecting as to whether the work of the student is within 

an age/grade range or not  
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for example 

This is an example of Erics Canada 150 project where he chose to 
represent symbols of Canada through original Pokemon characters 

There were times we thought that Eric may have taken on too big of a 
project. Yet he completed a wide range of Canadian Themed Pokemon 
and even created some 3D replications to include in his display. In his 
presentation, Eric showed that he had a solid understanding as to why he 
chose each symbol and how they connected to the Pokemon universe. His 
visual arts creativity also showed as he took care to show multiple 
evolutions of his characters and had detailed backstories. 

Well within grade expectations and in many instances, exceeding what we 
expected to see - this will be a good portfolio piece when Eric applies to 
work for Nintendo…! 
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A focus on formative assessment through the eportfolio necessitates the 
use of ongoing descriptive feedback loops; not a collection of numbers 
and percentages, but meaningful feedback based on what the learner has 
accomplished at the time of assessment. This feedback can be done by 
writing or having a conversation with the leader about what they have 
done and what they should be focusing on next. It works best when the 
feedback includes an area of strength along with a focused area for further 
work. A score /30 does not communicate that a student is missing a key 
step in division but comparing work to a set of standards can indicate 
where general and specific areas for growth exist. 

At various times it may be required (or requested) to provide a summation 
of learning. This can be provided by reviewing the portfolio and creating a 
written comment about their achievement at that point in time. There 
should be consistency in the language used (ie grade level or age level) to 
communicate how the student is generally doing in the subject area. If it is 
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possible common language (or numbers) between the performance 
standards and the subject summaries would be ideal! 

Subject Achievement                                        Date: June 2017

Language Arts Exceeding Expectations

Math Meeting Expectations

Science Meeting Expectations

Social Studies Meeting Expectations

Physical Education Meeting Expectations

Fine Arts Meeting Expectations

Health and Career Education Meeting Expectations

Work Habits, Attitude and Effort Meeting Expectations

General Comments

STUDENT has had a great year. She has developed many great friendships in class and at the school. 
She struggles to stay focused and on task because of her social nature. I think she is capable of 
creative thinking than she puts in.

STUDENT has made significant improvements with spelling, reading, and writing this year. She is 
above grade level in reading accuracy and comprehension. She should focus on developing reading 
fluency over the summer by choose some ‘good fit’ books to try to build stamina with reading for 
extended periods of time. She can also keep a journal and write about what she has done daily by 
focusing on making simple and complex sentences that are grammatically correct. 

STUDENT has had a good year in math. She always does well on all of her assessments and projects 
which indicate her strong number sense and her ability to apply math concepts to problem solving. She 
can continue to build fluency in addition, subtraction, multiplication, and division by practicing with drills 
and playing card games and dice games.

I wish STUDENT much success in grade 5 next year. Keep staying on task. Have a great summer!
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Another option can be to have students provide their own self-assessment 
with the teachers observations and comments connected to it. This can be 
a powerful part of the descriptive-feedback-loop where teachers and 
students can confirm that they have the same view of what they have 
achieved and where their next focus should be. The focus is on the quality 
of student work over the quantity that has been accomplished. The 
accountability is that there are no surprises for anyone connected to the 
descriptive feedback because the portfolio has samples of the student 
work over time. 

It can not be said that portfolios are less work than report cards, but it is 
spread out throughout the term (throughout each week/day) instead of 
artificially created “due dates for learning”. It is not about ‘bonus marks’ or 
‘doing more work for extra credit’; it is about the learning that has been 
done. It also enables better school-home communication: as one parent 
said after seeing her son play guitar, ‘he plays so much better at home’ 
and the challenge was issued: record him at home and we will add that to 
the archive to show what he is able to do, because portfolios help support 
that learning happens at all hours and in multiple environments. 

As a “Rosetta Stone" of sorts, to help with the information that has 
traditionally been communicated get shifted/translated into meaningful 
descriptive feedback, a Learner Profile can be a paper “organizer" to help 
keep track of where students are: 
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These examples do not have common descriptors on purpose - the 
alignment in what language means is personal to different jurisdictions - 
understanding what the language means is essential in order to 
understand why it was chosen. I think it also helps to show why descriptive 
feedback linked to an authentic example of student work can be more 
meaningful. A complete K-9 example is in appendix A (based on British 
Columbia Report Order and Curriculum Organizers) 
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Discussion 9: personalized? Individualized?  

- How Design Thinking and GeniusHour make learning a 24/7 event and 
how efolios can show these better than report cards ever could 

I was once asked about whether or not I could personalize the learning 
experience for my class. I think I can. But I was willing to concede that 
complexities matter - I have had classes as smalls 13 and as large as 33 - 
and the numbers rarely indicated one would be “easier” than another. I 
was never pleased with myself when I was “teaching to all" and always felt 
better when I was connecting with learners one at a time….it is partly why I 
am not a fan of “platooning” - especially in math and “whole class novels” 
(with some exceptions of course: read aloud when the text is visible and 
differentiated “common stories”. 

Move away from right vs wrong; and if student made a “silly mistake” 
ignore it - give credit for what you know student can do, not punish for 
work done (or mid-done) in a time-limited environment 

My daughters final math 12 mark: 97% - the missing 3% were essentially 
“silly mistakes” that if she did the same question again (an hour later or so) 
she likely would’ve done the question “more correctly” - %s and letter 
grades encourage negative based assessing 

(challenge vs present ability/disposition/energy) 
It is different for each learner. It is even different for the same learner on 
different days. It can even be different based on the time of day…. 
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Ahhh, and then there is Vygotsky - the Russian (Soviet at the time) 
Psychologist who explored developmental psychology and was discovered 
50 years after his death in the 1980s when people rediscovered and read 
about his thoughts about “The Zone of Proximal Development" —> this is 
where authentic learning happens best. Essentially the “space" between 
what learns already know and can do and things that the learner cannot do 
- what is “beyond” them….their schema and experiences (and sometimes 
their age) is not ready for yet.  
 
                             

                
 

                                                

This is the 
ZONE OF 
PROXIMAL 

DEVELOPMENT 
(aka where the magic happens) 
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Things the 
Learner 
already 
knows and 
can do

Things 
the 
Learner 
can do 
with help/

Things 
the 
Learner 
cannot 
do … yet 



Do we really believe that everybody will be in “the zone" at the same 
time?! Sure for some (statistics!) but for all….in a group of 25…??? 30+? As 
Ken Robinson points out, even though we group students based on the 
year they were born, students do not learn at the same rate and speed. 
Some are better memorizers (and therefore better on some particular 
standardized tests) others are better synthesizers and many may struggle 
with those as well! 

Key guidelines:     

Ongoing 
Descriptive 
Differentiated 
Disruptive 

 
Big small steps: 

Moving away from a grade book…or at least thinking about what the 
grade book reflects as a mindset. Is it the task that is most important? The 
Learning Outcome? A Competency?  What is the role of “weighting" <— i 
averaging do all students need to be subject to the same algorithm?  

What do students need to know about their Learning, and do they know 
it? 
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Practice work? Have 
answers in an area where 
students can check their 
work

Homework? Students will 
ask “can I do ___ at 
home?" - it is usually a 
topic of interest and will 
take more time than could 
ever be provided in class.

If students can’t…..is that too bad?  Or can we focus 
on what they did during the journey and how that 

may influence future works… 



Does everyone need to show their learning the same way? 

Observation - via twitter by Ted Fujimoto @tedfujimoto : No teacher can 
‘personalize’ instruction if they don't have a deep enough relationship with 
a student to know what is really going on with them personally…  

Design Thinking Approach: 

Empathize 
Define 
Ideate 
Prototype 
Test  
(similar to the descriptive formative feedback loop!)  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Discussion 10: What ifs 

What if….. every student had their own IEP…. 
their own document about what they need to focus and work on…their 
own learning plan built around both what the curriculum of our jurisdiction 
says, but also around our own strengths and abilities. Knowing where we 
are and what we need to work on next…? 

Can we fail students? We do every time we focus on retention for the sake 
of repeating more of the same. The portfolio along with Standards helps 
show where struggles were and what they need to focus on for growth. 

Teaching to the diversity!  

Focusing on the continuum of learning, not the standard mindset that by 
grade/age X a person will do Y.  

But what about the universities!? 
the same ones who are currently unhappy with the four year grad rate 

of those students entering based on their % average? 
the same ones that follow examples of other schools such as MIT and 

Harvard which have shifted to interviews and portfolios? 
the same ones that are more and more asking to see “more" about  

the student than just how they did to earn a particular grade average? 

the universities want different - even thought they know that sorting by % 
is easier to rank students to get in to the school, they know that has not 

indicated who will be successful at their school. They need K-12 to change 
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to “force" them to leave a model that hasn’t worked as well as what 
people would like to think it has. 

But as I learned even in the first year of my education career, a holistic 
review of a portfolio is as valid and accurate as tabulating scores of tasks. 

Frequently asked Questions and Challenges: 

What if someone wants a percentage? Give them one - even as British 
Columbia has moved to more of an eportfolio “report model”, there is 
always the option that parents can get a “grade translation" upon request. 
Sadly, if I know the socio-economic and family relational status of a learner, 
along with their gender and birthdate, I can unfortunately come up with  
report card grades that are eerily within the margin of error without ever 
seeing a piece of their work. I can’t create an artifact of their learning… but 
grades, I can (and have) given what I would guess would be a students 
grade and comment and been eerily accurate - and definitely more 
accurate if and when I have met and talked with the student.  

What about the research? 

Is a test necessary? Always? 
1) I had an assistant superintendent that I was talking to who said that she 

often did tests to confirm what she already knew about her learners - 
the summation of learning; but of course I asked: if you already knew 
how the students were doing, why bother with a test? 

2) I was excused from the Provincial Exams when I was about to graduate. 
While some look back to those tests as being a way to “ensure 
everyone was learning the same material and keeping the grades 
honest”, it just proved to me that aggregate marks were as valid as a 
high stakes test and that it did not really matter what I learned 
compared to others.  
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3) Scantron, while quick, only confirms a particular type of thinking - if 
doing multiple choice responses, are all answers there for a reason? Is 
one the “best answer”? are there other options? Are each of the other 
choices able to be understood as being a misread? miscalculation? 
common assumption?    Each response should be able to still give you 
information about what the learner likely knows (knowing that 
sometimes a D4 may be rolled and help a student pass <— saw that 
when a friend did that to pass Chemistry 11)  

Is a test unnecessary? Always? 
1. I had a teacher confess that they needed the chapter and unit tests in 

order to keep herself organized and that her brain worked best when 
there were possible answers available for her brain to sort out - so 
multiple choice tests were a bit of a confirmation bias as to what they 
thought the answer should be as they read the question 

2. I noticed a great final question for a test: what do you know about this 
unit that I did not ask on this test? 
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Appendix A - Learning Profiles K-9 

Something Named School
Address  Sometown, B.C. V1A 1M1     Ph: 250 555-2214  e. n@?a 
_____________________________________________________________________________ 

Student Name: 

PEN: 
Definition of symbols used in this Learning Profile:    <— these can/should change based on 
the alignment in language that your school/district/jurisdiction uses 
BEG = Beginning to acquire knowledge, skills, strategies and processes
DEV = Developing the ability to apply knowledge, skills, strategies and processes
APP = Applying knowledge, skills, strategies and processes constantly
EXT = Extending knowledge, skills, strategies and processes creatively and strategically
Fsa language: emerging - on track - extending

ATTENDA
NCE

Days 
Late

Days 
Absent

Notes PM 
Reading 
Level

Kindergar
ten

Grade 
One

Grade 
Two

Grade 
Three

Grade 
Four

Grade 
Five

Grade Six

Grade 
Seven

Grade 
Eight

Grade 
Nine
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K-9 Learner Profile - Grade 9 School: 
Teacher(s): 

Date English 
Languag
e Arts

Mathem
atics

ADST Fine 
Arts

Careers Physical 
& Health

Science Social 
Studies

Langua
ge

Commu
nication 
Compete
ncy

Creative 
Thinking 
Compete
ncy

Critical 
Thinking 
Compete
ncy

Positive 
personal 
& 
cultural

Personal 
awarenes
s and 
responsi
bility

Social 
responsi
bility

Janua
ry 
Grade 
9

DEV BEG DEV APP APP EXT EXT DE
V

BEG Students self-assess and reflect on 
these in their eportfolios

Genera
l 
comme
nt

What your child does well: Remains a very keen reader who loves writing science fiction
Area(s) to focus on: Math basic facts need reinforcement
Ways the learning will be supported: We will be focusing on why numbers mean what they do
Considerations (ie IEP): working on grade 3 math outcomes

Studen
t 
Behavi
ours

With most teachers they are very responsible. Has a conflict with a some peers who are on/off 
friends

Goal: Understand math is more than just times tables
March 
PM 
Benchm
arks

Reading Writing Numeracy Social 
Responsibility

June
Grade 
9

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:

Studen
t 
Behavi
ours

Goal:
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K-9 Learner Profile - Grade 8
School: 
Teacher(s): 

E= exceeding expectations M = meeting expectations     A = approaching expectations   NY = 
not yet meeting expectations

Date English 
Languag
e Arts

Mathem
atics

ADST Fine 
Arts

Careers Physical 
& Health

Science Social 
Studies

Langua
ge

Commu
nication 
Compete
ncy

Creative 
Thinking 
Compete
ncy

Critical 
Thinking 
Compete
ncy

Positive 
personal 
& 
cultural 
identity

Personal 
awarenes
s and 
responsi
bility

Social 
responsi
bility

Janua
ry 
Grade 
8

Students self-assess and reflect on 
these in their eportfolios

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:

March 
PM 
Benchm
arks

Reading Writing Numeracy Social 
Responsibility

June 
Grade 
8

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:
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K-9 Learner Profile - Grade 7  
School: 
Teacher(s): 

E= exceeding expectations M = meeting expectations     A = approaching expectations   NY = 
not yet meeting expectations

Date English 
Languag
e Arts

Mathem
atics

ADST Fine 
Arts

Careers Physical 
& Health

Science Social 
Studies

Langua
ge

Commu
nication 
Compete
ncy

Creative 
Thinking 
Compete
ncy

Critical 
Thinking 
Compete
ncy

Positive 
personal 
& 
cultural 
identity

Personal 
awarenes
s and 
responsi
bility

Social 
responsi
bility

Janua
ry 
Grade 
7

Students self-assess and reflect on 
these in their eportfolios

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:

March 
PM 
Benchm
arks

Reading Writing Numeracy Social 
Responsibility

June 
Grade 
7

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:
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K-9 Learner Profile - Grade 6   
School: 
Teacher(s): 

E= exceeding expectations M = meeting expectations     A = approaching expectations   NY = 
not yet meeting expectations

Date English 
Languag
e Arts

Mathem
atics

ADST Fine 
Arts

Careers Physical 
& Health

Science Social 
Studies

Langua
ge

Commu
nication 
Compete
ncy

Creative 
Thinking 
Compete
ncy

Critical 
Thinking 
Compete
ncy

Positive 
personal 
& 
cultural 
identity

Personal 
awarenes
s and 
responsi
bility

Social 
responsi
bility

Janua
ry 
Grade 
6

Students self-assess and reflect on 
these in their eportfolios

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:

March 
PM 
Benchm
arks

Reading Writing Numeracy Social 
Responsibility

June 
Grade 
6

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:
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K-9 Learner Profile - Grade 5  
School: E
Teacher(s):

M= Emerging O = On Track     X = Exceeding

Date English 
Languag
e Arts

Mathem
atics

ADST Fine 
Arts

Careers Physical 
& Health

Science Social 
Studies

Langua
ge

Commu
nication 
Compete
ncy

Creative 
Thinking 
Compete
ncy

Critical 
Thinking 
Compete
ncy

Positive 
personal 
& 
cultural 
identity

Personal 
awarenes
s and 
responsi
bility

Social 
responsi
bility

April  
Grade 
5

Students self-assess and reflect on 
these in their eportfolios

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:

March 
PM 
Benchm
arks

Reading Writing Numeracy Social 
Responsibility

June 
Grade 
5

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:
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K-9 Learner Profile - Grade 4
School:
Teacher(s):

E= exceeding expectations M = meeting expectations     A = approaching expectations   NY = 
not yet meeting expectations

Date English 
Languag
e Arts

Mathem
atics

ADST Fine 
Arts

Careers Physical 
& Health

Science Social 
Studies

Langua
ge

Commu
nication 
Compete
ncy

Creative 
Thinking 
Compete
ncy

Critical 
Thinking 
Compete
ncy

Positive 
personal 
& 
cultural 
identity

Personal 
awarenes
s and 
responsi
bility

Social 
responsi
bility

April 
Grade 
4

Students self-assess and reflect on 
these in their eportfolios

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:

March 
PM 
Benchm
arks

Reading Writing Numeracy Social 
Responsibility

June 
Grade 
4

Genera
l 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Studen
t 
Behavi
ours

Goal:
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K-9 Learner Profile - Grade 3
School: 
Teacher(s): 

E= exceeding expectations M = meeting expectations     A = approaching expectations   NY = 
not yet meeting expectations

Date English 
Languag
e Arts

Mathema
tics

ADST Fine Arts Careers Physical 
& Health

Science Social 
Studies

Communi
cation 
Compete
ncy

Creative 
Thinking 
Competen
cy

Critical 
Thinking 
Competen
cy

Positive 
personal 
& cultural 
identity

Personal 
awareness 
and 
responsibi
lity

Social 
responsibi
lity

Januar
y 
Grade 
3

Students self-assess and reflect on 
these in their eportfolios

General 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Student 
Behavio
urs

Student 
Social 
Responsi
bility

March 
PM 
Benchma
rks

Reading Writing Numeracy Social 
Responsibility

June
Grade 
3

General 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Student 
Behavio
urs

Goal:
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K-9 Learner Profile - Grade 2
School: 
Teacher(s): 

E= exceeding expectations M = meeting expectations     A = approaching expectations   NY = 
not yet meeting expectations

Date English 
Languag
e Arts

Mathema
tics

ADST Fine Arts Careers Physical 
& Health

Science Social 
Studies

Communi
cation 
Compete
ncy

Creative 
Thinking 
Competen
cy

Critical 
Thinking 
Competen
cy

Positive 
personal 
& cultural 
identity

Personal 
awareness 
and 
responsibi
lity

Social 
responsibi
lity

Januar
y 
Grade 
2

Students self-assess and reflect on 
these in their eportfolios

General 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Student 
Behavio
urs

Student 
Social 
Responsi
bility

March 
PM 
Benchma
rks

Reading Writing Numeracy Social 
Responsibility

June 
Grade 
2

General 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Student 
Behavio
urs

Goal:
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K-9 Learner Profile - Grade One
School: 
Teacher(s): 

E= exceeding expectations M = meeting expectations     A = approaching expectations   NY = 
not yet meeting expectations

Date English 
Languag
e Arts

Mathema
tics

ADST Fine Arts Careers Physical 
& Health

Science Social 
Studies

Communi
cation 
Compete
ncy

Creative 
Thinking 
Competen
cy

Critical 
Thinking 
Competen
cy

Positive 
personal 
& cultural 
identity

Personal 
awareness 
and 
responsibi
lity

Social 
responsibi
lity

Januar
y 
Grade 
1

Students self-assess and reflect on 
these in their eportfolios

General 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Student 
Behavio
urs

Student 
Social 
Responsi
bility

March 
PM 
Benchma
rks

Reading Writing Numeracy Social 
Responsibility

Dec 
Grade 
1

General 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Student 
Behavio
urs

Goal:
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K-9 Learner Profile - Kindergarten  
School: 
Teacher(s): 

E= exceeding expectations M = meeting expectations     A = approaching expectations

Date English 
Languag
e Arts

Mathema
tics

ADST Fine Arts Careers Physical 
& Health

Science Social 
Studies

Communi
cation 
Compete
ncy

Creative 
Thinking 
Competen
cy

Critical 
Thinking 
Competen
cy

Positive 
personal 
& cultural 
identity

Personal 
awareness 
and 
responsibi
lity

Social 
responsibi
lity

June 
Kinderga
rten

Students self-assess and reflect on 
these in their eportfolios

General 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Student 
Behavio
urs

Student 
Social 
Responsi
bility

Dec 
Kinderga
rten

General 
comme
nt

What the student can do:
An area to focus on:
Ways the learning will be supported:
Considerations (ie IEP):

Student 
Behavio
urs

Student 
Social 
Responsi
bility
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Appendix B: Portfolio Tracker (Summary of Learner can be the Learner Profile)

Category
Post #

Details Date 
completed

Language Arts Artifacts

1

2

3

4

5

Mathematics Artifacts

1

2

3

Physical and Health 
Education Artifacts

1

2

Arts Artifacts
1

2

Science Artifacts
1

2

Social Studies Artifacts
1

2

OTHER
1

2

Summary of Learning

February 
Suggested

June 
Required
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